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ABSTRACT
Assertiveness is a learned fundamental interpersonal communication skill that helps individuals
to meet the social demands of society. Although various personality factors associated with
assertiveness have previously been studied, no recently published studies were identified in the
review of assertiveness literature. The purpose of this study was to explore the relationship
between assertiveness and the five factors of personality (extraversion, neuroticism, openness to
experience, agreeableness, and conscientiousness), self-esteem, social anxiety, and shyness to
update past research findings. Participants completed the College Self-Expression Scale, the IPIP
representation of the NEO PI-R, the Rosenberg Self-Esteem Scale, the Brief Fear of Negative
Evaluation Scale, and the Revised Cheek and Buss Shyness Scale. It was hypothesized that
assertiveness would correlate positively with extraversion, openness to experience,
conscientiousness, agreeableness, and self-esteem. Assertiveness was further hypothesized to
correlate negatively with neuroticism, social anxiety, and shyness. Results revealed direct
relationships between assertiveness and self-esteem, extraversion, openness to experience, and
conscientiousness, as well as inverse relationships to neuroticism, shyness, and fear of
disapproval. No significant relationship was found between assertiveness and agreeableness.
This study aimed to advance the understanding of the complex personality structure of lowassertive individuals.
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This research is dedicated to everyone struggling with confident self-expression.
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INTRODUCTION
Assertiveness has received extensive attention in research literature and has become a
desirable goal of therapy due to its link to healthy personality adjustment in Western cultures
(Hamid, 1994). Although research literature to date proposes numerous definitions, assertiveness
generally has been conceptualized as standing up for one’s personal rights and communicating
thoughts, feelings, and beliefs in a sincere, straightforward, and appropriate manner without
violating others’ rights (Lange & Jakubowski, 1976). Alberti and Emmons (1970) added that
assertive individuals are capable of acting in their own best interest without experiencing
excessive anxiety or disregarding the rights of others. Conversely, non-assertiveness is said to be
characterized by communicating one’s viewpoints and feelings in such an over-apologetic, timid,
and self-deprecating fashion, that it leads others to easily ignore or dismiss them (Lange &
Jakubowski, 1976). Being assertive therefore represents a balance between being aggressive and
being submissive, which in turn encourages self-respect, respect for others, and cooperation.
In an effort to provide a more clear definition of the complex concept of assertiveness,
researchers have also identified affective and cognitive components. At the affective level, the
expression of assertive responses can be inhibited by anxiety. Wolpe (1968) argued that shy
individuals often experience inhibitory anxiety that prevents them from responding assertively.
Cognitively, lack of assertiveness can be influenced by self-depreciation (Rich & Schroeder,
1976). Individuals with a low sense of worth may experience difficulty in standing up for
themselves because they view others’ thoughts, feelings, and rights as more important than their
own. Vagos and Pereira (2010) stated that assertive and non-assertive responses are partially
influenced by a cognitive filter that controls how an individual interprets social cues. These
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cognitive interpretations of social situations are guided by core beliefs, which are developed
from childhood experiences with attachment figures and influence how we view our self, others,
and the relationships between them. Individuals with positive core beliefs about the self (e.g., “I
possess as many skills as most people”), others (e.g., “I may go against the will of others, without
having them reject or mistreat me for it”), and relationships (e.g., “In my relationships with
others I don't let them dominate me and also don't try to dominate them”) may find it easier to
assert themselves than individuals with negative core beliefs.
Galassi, DeLo, Galassi, and Bastien (1974) emphasized the multidimensional nature of
assertiveness by defining it in terms of three response classes, which include positive
assertiveness, negative assertiveness, and self-denial. Positive assertiveness is said to consist of
the expression of positive feelings such as agreement, affection, and admiration. Negative
assertiveness, on the other hand, is defined as the expression of negative feelings such as anger,
annoyance, and disagreement. Self-denial includes excessive interpersonal anxiety, unnecessary
apologizing, and exaggerated worry about the feelings of others. These separate response classes
demonstrate that assertive behavior may be intended to achieve a variety of goals and that the
content of an assertive response may be positive or negative. For the purpose of the current
study, the construct of assertiveness is defined as follows: the ability to openly, confidently, and
sincerely express positive or negative emotions, opinions, and needs in interpersonal contexts,
while respecting the personal boundaries of others even when such expression may result in
disapproval or the possibility of conflict.
Since its early introduction in the 1970s, assertiveness training continues to be a popular
intervention technique offered at university counseling centers, psychology practices, and in
2

various other mental health environments across the US. The quantity of current self-help
literature such as Develop your assertiveness: change your behavior; be more confident; get
what you want (Bishop, 2010) further demonstrates modern-day recognition of assertiveness as a
beneficial social skill. Assertive behavior is commonly associated with the ability to initiate and
maintain rewarding interpersonal relationships in the business world and personal life. According
to Lange and Jakubowski (1976), people high in assertiveness are more self-actualized than
people low in assertiveness because assertive behavior leads to one’s needs being respected and
fulfilled. Galassi et al. (1974) suggested that assertive people are communicative, free-spirited,
secure, self-assured, and able to influence and guide others.
Various studies employing diverse measures have supported the hypothesis of differences
in personality characteristics between assertive and non-assertive individuals. For instance,
Ramanaiah, Heerboth, and Jinkerson (1985) found that non-assertive students are more approval
seeking, defensive, submissive, and self-projecting, as well as less expressive, adaptable, socially
sensitive, and rational, than are assertive students. A study by Bouchard, Lalonde and Gagnon
(1988) explored correlations between assertiveness and personality factors in undergraduate
students, which revealed a significant positive correlation between overall assertiveness and
extraversion. Furthermore, the study revealed that high scores on the positive assertion response
class were related to high scores on the agreeableness and culture (artistically refined, polished,
and imaginative) personality factors. Refusal behavior was found to be negatively correlated to
agreeableness. Additionally, the results showed a positive relationship between negative
assertion and conscientiousness. Surprisingly, no significant relationship was found between
assertiveness and emotional stability (Bouchard et al., 1988).
3

A subsequent study by Ramaniah and Deniston (1993) investigated the differences in five
major personality factors in assertive and nonassertive students. In this particular study, the
NEO Personality Inventory (Costa & McCrae, 1985) and the College Self-expression Scale
(Galassi et al., 1974) were administered to psychology undergraduate students. It was found that
assertive students scored significantly lower on the neuroticism scales and higher on the
extraversion, openness to experience, and conscientiousness scales than nonassertive students.
Unlike in Bouchard et al.’s study, no significant relationship was found between assertiveness
and agreeableness (Ramaniah & Deniston, 1993).
Based on extant findings, as well as forthcoming theoretical rational, it was hypothesized
for the current study that assertiveness would be directly related to extraversion, openness to
experience, conscientiousness, and agreeableness, as well as inversely related to neuroticism.
Extraverted individuals are said to be more talkative and comfortable around people than are
introverted individuals. It was therefore expected that students who are generally more
extraverted are also more expressive (e.g., initiating a conversation with an attractive member of
the opposite sex) in social situations. Additionally, as assertiveness represents one of the six
facets of the NEO-PI-R Extraversion domain, it seems plausible to expect a positive correlation
between assertiveness and extraversion. Individuals high in openness to experience tend to have
a wide range of interests and welcome new experiences. Consequently, it was expected that those
high in this domain would generally behave in an assertive manner (e.g., disagreeing with others,
freely volunteering one’s viewpoints in class discussions) in order to broaden their horizons.
Conscientious individuals are associated with being achievement driven and having high selfefficacy. Thus, it was expected that there would be a direct relationship between
4

conscientiousness and level of assertiveness (e.g., refusing a request in order to carry out plans).
The domain of agreeableness is linked to being cooperative. It was therefore anticipated that
agreeableness would correlate positively with assertiveness (e.g., expressing appreciation to
others). Neurotic individuals have a tendency to experience feelings of depression and are
vulnerable to stress. Individuals who fail to speak up for themselves may easily be ignored or
disrespected by others, which may lead to depression and a higher susceptibility to stress. An
inverse relationship between assertiveness and neuroticism was thus predicted (Galassi et al.
1974; Goldberg, 1999).
Apart from differences in the major personality domains, several studies have found
variations between assertive and non-assertive individuals in other affective and cognitivepersonality variables. Galassi et al.’s (1974) analysis of the construct validity of their College
Self-Expression Scale indicated that non-assertive individuals tend to experience excessive
interpersonal anxiety, feelings of inferiority, and engage in negative self-evaluation. A study by
Lefevre and West (1981) found a significant positive correlation between assertiveness and level
of self-esteem in undergraduate students. Rosenberg (1989) defines self-esteem as an
individual’s overall assessment of their worth, which can be negative or positive. Alberti and
Emmons (1970) have noted that assertive individuals are likely to have greater success in social
situations than non-assertive individuals and as a result feel more confident about themselves.
Conversely, individuals with low self-esteem may be inhibited in the expression of their
opinions, rights, wishes and attitudes. Accordingly, it was hypothesized for the current study that
level of assertiveness would correlate positively with self-esteem.
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Lefevre and West (1981) also found an inverse relationship between assertiveness and
fear of disapproval. Watson and Friend (1969) defined fear of negative evaluation as one cause
of social anxiety, which involves apprehension about being negatively evaluated by others in any
social context that calls for judgment. Individuals with high levels of fear of disapproval expect
to be negatively evaluated by others and therefore tend to avoid evaluative situations. The fact
that assertive students reported higher self-esteem and lower fear of disapproval than nonassertive students, lends further support to the view that non-assertive response patterns are
influenced by interplay of certain covert cognitions and emotions.
The proposition that failure to assert oneself is connected to certain affective personality
variables, such as social anxiety, was further supported by Orenstein, Orenstein, and Carr (1975).
Their correlational study showed that assertiveness is inversely related to interpersonal anxiety.
Individuals with high social anxiety may fail to assert themselves in social contexts due to their
fear of doing or saying the wrong thing. Accordingly, it was hypothesized for the current study
that students’ level of assertiveness would correlate negatively with their levels of social anxiety
or more specifically, fear of disapproval.
One other notable personality variable, whose direct relationship with assertiveness has
been rarely studied but for which assertiveness training is frequently recommended, is shyness.
Past research has mostly studied the techniques and effectiveness of assertiveness training for
shy individuals as assertiveness was already assumed to be negatively correlated to shyness (e.g.,
Barrow & Hayashi, 1980; Garcia & Lubetkin, 1986). Cheek and Buss (1983) define shyness as
an individual’s reaction of inhibition and discomfort to being in the presence of acquaintances or
strangers. According to Garcia and Lubetkin (1986), shyness can have distressing consequences
6

including the inability to get to know new people and speaking up for one’s rights. Because shy
people feel tense in the presence of others, it seems plausible to assume that they generally act
less assertively than people who are low in shyness. Therefore, it was hypothesized in the current
study, that assertiveness would be inversely related to shyness.
Although differences in personality characteristics of assertive and non-assertive
individuals have been previously investigated by several studies, these studies were not
conducted recently (e.g. Bouchard et al, 1988; Lefevre & West, 1981; Orenstein et al., 1975;
Ramanaiah & Deniston, 1993). Consequently, one goal of the present study was to investigate
the relationship between assertiveness, the five personality dimensions, self-esteem, and social
anxiety, to determine whether previous results (e.g., Lefevre & West, 1981; Ramaniah &
Deniston, 1993) still hold true for present day American university students. A further goal of the
present research was to examine the common assumption of an inverse relationship between
assertiveness and shyness to determine if it can be empirically supported. Lastly, this study
explored whether assertiveness is influenced by demographic factors such as gender and
ethnicity. Discovering such correlations will ideally lead psychologists and other practitioners, as
well as the general public, towards a better understanding of individuals with persistent trouble
in social situations. Moreover, the findings of the current study may help to evaluate the question
of whether assertiveness training techniques based on the model, which emerged more than 30
years ago are still effective with today’s student population. The results of this study may allow
for the development of new and enhanced diagnostic tools and treatment models used in therapy
or workshops with non-assertive individuals.
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METHOD
Participants

The sample consisted of 84 undergraduate students (65 females, 17 males, and 2 no
gender reported) enrolled at the University of Central Florida. The participants ranged in age
from 18 to 61 years old (M = 23.07, SD = 6.39). Of the 84 participants, 42 were White, 5 were
Asian, 13 were African American, 14 were Latino, 8 indicated that they were of other ethnical
background, and 2 did not report their ethnic identity. Students were recruited through SONA
systems, an online research participation system for psychology students. Because there was no
specific demographic of participants targeted, any undergraduate student who was 18 years of
age or older was permitted to participate in the study. Participants were not monetarily
compensated but received extra credit for their participation.
Design

The study employed a correlational design with online-administered questionnaires.
Analyses were performed for the whole sample. Pearson’s product-moment correlation
coefficient determined the strength and direction of the relationship between scores on the
assertiveness measure and the five personality dimensions, self-esteem, and social anxiety, as
well as shyness measures. The coefficient of determination assessed the proportion of variance in
assertiveness determined by the other personality variables. Independent samples t-tests and oneway analyses of variance tested for possible effects of demographic variables on assertiveness.
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Measures

The College Self-Expression Scale. The College Self-expression Scale (CSES; Galassi
et al., 1974) is a 50-item self-report measure that assesses three dimensions of assertiveness
(positive, negative, and self-denial) in college students. Positive assertions include expressions of
positive feelings such as approval, love, agreement, admiration, and affection. Negative
assertiveness consists of expressing negative feelings including irritation, disagreement, justified
anger, and discontent. Self-denial consists of exaggerated concern for the feelings of others,
excessive apologizing, and undue interpersonal anxiety. Items measure respondents’ level of
assertiveness in a variety of interpersonal contexts and are rated on a 4-point scale ranging from
0 (almost always) to 4 (never or rarely). Respondents indicate how they generally express
themselves towards different individuals including members of the opposite sex, authority
figures, family members, and strangers. The scale contains 21 positively phrased items and 29
negatively phrased items. Items are scored in the direction of assertiveness, thus high total scores
indicate a generalized assertive response pattern and low total scores indicate a generalized nonassertive response pattern. Strong construct validity and concurrent validity for the scale have
been reported. The test-retest reliability coefficients for the entire measure based on a 2-week
interval with 2 samples ranged from 0.89 to 0.90 (Galassi et al., 1974).
The 50-item IPIP (International Personality Item Pool) representation of Costa and
McCrae's (1992) revised NEO Personality Inventory (Goldberg, 1999). This 50-item selfreport questionnaire was designed to assess constructs similar to the “Big Five” personality
factors of the NEO PI-R, which include Neuroticism, Extraversion, Openness to Experience,
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Agreeableness, and Conscientiousness. The questionnaire is rated on a 5-point scale ranging
from 1 (strongly agree) to 5 (strongly disagree). The domain of Neuroticism indicates whether
the respondent is prone to be emotionally stable or emotionally distressed. The domain of
Extraversion measures the extent to which respondent are full of energy and thrill-seeking or
sober and reserved. The domain of Openness to Experience illustrates whether the respondent is
traditional and pragmatic or inquisitive and liberal. The domain of Agreeableness assesses
whether the respondent is sympathetic and trusting or competitive and conceited. The domain of
Conscientiousness determines whether the respondent tends to be more organized and
meticulous or easy-going and careless (Costa & McCrae, 2008). Cronbach’s alphas are
acceptable for Neuroticism (.86), Extraversion (.86), Openness (.82), Agreeableness (.77), and
Conscientiousness (.81) (Goldberg, 1999).
The Rosenberg Self-Esteem Scale. The Rosenberg Self-Esteem Scale (SES; Rosenberg,
1989) is a 10-item self-report measure that uses a 4-point scale ranging from 1 (strongly agree)
to 4 (strongly disagree) to assess one’s self-esteem. Total scores range from 0 to 30, with 30
representing the maximum score possible. High scores indicate high self-esteem, whereas low
scores indicate low self-esteem. Cronbach’s alpha for various samples range between 77-.88 and
test-retest correlations between .82-.88 (Rosenberg, 1989).
The Brief Fear of Negative Evaluation Scale. The Brief Fear of Negative Evaluation
Scale (FNES-B; Leary, 1983) is a 12-item self report measure that uses a 5-point scale ranging
from 1 (not at all characteristic of me) to 5 (extremely characteristic of me) to assess people’s
fear of being evaluated unfavorably. The scale correlates highly (r = .96) with the original Fear
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of Negative Evaluation Scale (Watson & Friend, 1969). Cronbach’s alpha for various
undergraduate samples ranged between .90-.91 and the 4-week test-retest reliability was 0.75
(Leary, 1983; Miller,1995).
The Revised Cheek and Buss Shyness Scale. The Revised Cheek and Buss Shyness
Scale (RCBS; Cheek, 1983) is a 13-item unifactorial self-report measure that uses a 5 point scale
of 1 (very uncharacteristic or untrue, strongly disagree) to 5 (very characteristic or true,
strongly agree) to assess shyness. Cronbach’s alpha for the entire measure is .90 and the 45-day
retest reliability was .88 (Cheek, 1983).
Procedure

Students logged onto the SONA systems research participation website, where they
clicked on a link that directed them to surveymonkey.com, the host website for the survey of this
study. Participants were able to complete the survey from their homes as all instructions and
questionnaires were presented online. Prior to filling out the questionnaires, participants were
instructed to read and agree to an informed consent section, which explained the purpose and
procedure of the study (Appendix B). Participants then completed the 5 self-report measures as
well as a section about their demographic information (Appendix H). This section included
questions about gender, age, racial/ethnic identity, sexual orientation, relationship status,
academic major, political affiliation, educational level, academic major, cumulative GPA, mode
of instruction, current household income, employment status, number of siblings, and student
type (domestic or international). Upon completion of the questionnaires, participants read a
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debriefing form (Appendix I). The collected data was analyzed using SPSS statistical software to
assess personality correlates of assertiveness.

RESULTS
Pearson correlational analyses were performed on the data to determine the relationship
between assertiveness and the five factors of personality (extraversion, openness to experience,
conscientiousness, neuroticism, and agreeableness), self-esteem, social anxiety, and shyness. The
following hypotheses were tested: 1) participants’ level of assertiveness would be directly related
to their scores on the extraversion, openness to experience, conscientiousness, and agreeable
dimensions of personality; 2) participants’ level of assertiveness would be inversely related to
their scores on the neuroticism dimension; 3) participants’ level of assertiveness would be
positively related to their self-esteem; 4) participants’ level of assertiveness would relate
negatively to their fear of disapproval; and 5) participants’ level of assertiveness would be
negatively related to their degree of shyness.
Results showed significant correlations between scores on the assertiveness measure and
scores on the extraversion, r(81) = .49, r2 = .24, p < .001, openness to experience, r(81) = .28, r2
= .08, p = .01, conscientiousness, r(81) = .28, r2 = .08, p = .01, and neuroticism, r(81) = -.25, r2 =
.06, p = .02 dimensions. These results were all consistent with the first two hypotheses except for
the agreeableness dimension. Unlike hypothesized, there was no direct relationship between
assertiveness and agreeableness, r(81) = -.14, r2 = .02, p = .22. The third hypothesis was
confirmed by a significant positive correlation between assertiveness and self-esteem, r(81) =
.42, r2 = .18, p < .001. Consistent with the fourth hypothesis, assertiveness related inversely to
12

fear of disapproval, r(81) = -.29, r2 = .08, p = .01. The hypothesized negative correlation between
assertiveness and shyness was supported as high scores on the assertiveness measure were
related to low scores on the shyness measure, r(81) = -.63, r2 = .39, p < .001.
Finally, analyses were run to assess possible demographic effects (e.g., age, gender,
ethnicity, sexual orientation, and employment status) on assertiveness. The results indicated no
significant relationships between assertiveness and any of the demographic variables (ps > .05).
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DISCUSSION
The main objective of this study was to explore whether past findings of relationships
between assertiveness and the five factors of personality, social anxiety, and self-esteem
(Bouchard et al., 1988; Lefevre & West, 1981; Ramanaiah et al., 1993) can be replicated with
current university students. As results indicate, the personality profiles of current students with
respect to levels of assertiveness are comparable to that of students 18 years ago.
Findings of the past and present studies suggest that students with higher levels of
assertiveness are significantly more extraverted, conscientious, and open to experience but less
neurotic than students with lower levels of assertiveness. A high degree of assertiveness seems to
go hand in hand with a high degree of extraversion as extroverts tend to seek out stimulation
from the external environment and thus do not hesitate to assert their point of view. In contrast,
people that are less extraverted tend to prefer less social stimulation and therefore may try to
avoid over-stimulation caused by disagreements and conflict. The direct relationship between
assertiveness and conscientiousness may be explained by the role assertive behavior plays in the
achievement of goals. Behaving assertively might be one strategy these individuals employ to
live up to the high standards they set for themselves and others. A possible rational for why those
who are more assertive are also more open to experience is that the more one experiences the
more welcoming one becomes of unfamiliar experiences. Unlike a passive behavioral style, an
assertive behavioral style allows one to mature by being in touch with one’s feelings and needs.
This maturity may in turn encourage one to seek out and appreciate new and different kinds of
experiences. Given that assertiveness represents not only a communication skill, but also a way
of constructively coping with stressful interpersonal situations, it makes sense that assertiveness
14

is inversely related to neuroticism. The ability to confront interpersonal conflicts directly and
effectively may act as a mediator against neurotic tendencies such as experiencing frequent
mood swings and fearing for the worst.
The results further clarified previous contradictory findings (Bouchard et al., 1988;
Ramanaiah et al., 1993) between assertiveness and agreeableness. More precisely, results of the
present study support Ramanaiah et al.’s (1993) findings that students’ level of assertiveness is
not significantly related to the personality dimension of agreeableness. The inconsistencies in the
two studies’ findings may have resulted from the fact that Lalonde et al.’s study (1988) assessed
correlations between separate response classes of assertive behavior (expression of positive
feelings, expression of negative feelings, refusal behavior) and agreeableness whereas
Ramanaiah et al. (1993) assessed correlations between overall assertiveness and agreeableness,
which is similar to the current study. Perhaps agreeableness is only related to certain
subcategories of assertive/non-assertive behavioral patterns such as questioning peoples’
statements or avoiding confrontations and not others.
Findings of Lefevre and West (1981), which suggested that low-assertive students have
lower self-esteem and fear of disapproval than high-assertive students were consistent with
findings of the present study. The neurotic personality trait common in persons who fail to assert
themselves might lend further support to the validity of the finding that assertiveness is directly
related to self-esteem and inversely related to social anxiety. Given that self-consciousness and
anxiety comprise two of the five-factor models’ facets of the neuroticism domain, it is not
surprising that besides high neuroticism, low assertion is also associated with low self-esteem
and high social anxiety. Due to their tendency to experience more negative emotions and to be
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more susceptible to environmental stress, neurotic persons also experience more social anxiety,
which may hinder them from eliciting assertive responses. The restricted ability to speak one’s
mind around others may lead to a lack of positive interpersonal relationships and in turn further
contribute to an already negative attitude towards oneself.
The fact that the current study was able to find similar relationships between
assertiveness and self-esteem and social anxiety, contributes to the generalizability of the theory
that assertiveness is a multidimensional characteristic that encompasses affective, cognitive, and
behavioral components. As a result, one implication for practitioners providing assertiveness
training is to identify the affective and cognitive variables that may restrict or completely block a
persons’ ability to act assertively. Treatment plans may be optimized by initially focusing on
modifying the affective and cognitive forces that may play a role in non-assertive behavior
before attempting to improve behavioral components. For instance, somebody with very high
levels of fear of disapproval and low levels of self-esteem may have to initially work on
overcoming their anxiety and increasing their self-acceptance up to a certain level, before they
can successfully apply the newly learned assertive skills in everyday interactions.
One variable that was incorporated into this study that had not been previously explored
by Lefevre and West (1981) was shyness. Previous research that clearly relates assertiveness to
shyness is sparse and thus called for validation of the common assumption that assertiveness is
inversely related to shyness. Findings were able to empirically support the view that shyness is
associated with failure to assert oneself in interpersonal contexts. Perhaps shy people try to
compensate for their social inhibition and discomfort by pleasing others in the hopes of being
viewed as likable and competent. A logical extension of this argument is that people high in
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shyness may especially struggle with negative assertions and self-denial as they might tend to
express exaggerated concern for the feelings of others, fail to communicate feelings of anger, and
are not able to refuse unreasonable requests. An implication for future studies is to assess
relationships between shyness and separate response classes to determine what types of assertive
behavior patterns are specifically linked to shyness. Confirming the hypothesis that shy
individuals may only struggle to assert themselves in some interpersonal situations and not
others, may help to maximize the chances of achieving a positive behavioral outcome through
assertiveness training with this type of population.
Study Limitations and Future Research

In retrospect, this study had several limitations including restricted information about the
relationships between the studied variables and generalizability. The correlations between
assertiveness and the personality variables that were found in this study do not allow direct
inferences about cause and effect as other non-measured variables might play a role.
Additionally, the small convenience sample size (n = 84) restricts generalizability, as students
from one university are not representative of the majority of the increasingly diverse US student
population. Because the sample of the current study consisted of mostly young white females,
considerations for future research would be to collect data of as many US university students as
possible to include a wider range of ages and ethnicities. One other implication for future
research is to explore other personality variables that may relate to assertiveness to extend our
knowledge of the personality of individuals who experience trouble with self-assertion.
Researchers may also investigate what, if any, changes in assertiveness might have occurred with
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regards to gender over the last two decades. Specifically, exploring the question whether
modern-day female students have generally increased in assertive tendencies when compared to
female students of the past could lead researchers towards a more comprehensive understanding
of how assertiveness may have changed across student generations.
Conclusion
The present study aimed to advance the understanding of individuals who fail to assert
themselves in social situations. More precisely, the consistency in the findings of personality
characteristics associated with non-assertive behavior can aid practitioners in developing
effective treatment plans and educate the general public in the recognition of non-assertive
tendencies. Increased awareness on this subject will hopefully encourage individuals who are
experiencing persistent difficulties in interpersonal contexts to seek professional help or attend
workshops to enhance their assertiveness skills.
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